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Although research on early school writing has been undertaken
in recent years, there is lttle research acknowledging heteroglossia
and textual dialogism and how students draw on lived experiences
when writing in early school years (K-3/ages 6-9). In this article.
ety thiough & Baktiiaan wodecnsedig of he (et 3 -
.xm and v ansss

school writing. Our interests were activated when one of the au-
thors examined young students writing narrative texts and became
aware of the multiple layers of meaning-making they were en-
gaging in during writing (8jork & Folkeryd, 2021). The students
could draw on the varied resources often assoclated with different
genres, and their texts often disrupted our expectations of what

(i worsd e b by p,.v
mary schoa stuents {0 1l about » Gven subect. Ths sty o
amines the Swedish context. where mother tongue instruction (L1-
instruction) has gone from being a school subject concerning skill-
orientated aspects of writing (such a5 motor skills, spelling. and
punctuation) and studies of literature (Berg0d, 2005; Liberg et al
2012). which aligns with international foci of L1-education (see.
eg. Dixon. 1975; Herrlitz, 1994), During the last few decades, other
aspects of writing have, howeves, seen greater attention, such as
how to write specific types of texts (see. 5. Gibbons. 2006) and
attention to the specifics of the discipline (see. eg. Shanahan &
Shanahan. 2008). In more recent years, research has further shown
the importance of adhering to functional aspects of writing (¢.8.
Skar et al. 2020 Graham et al. 2020). while few Studies have
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fic writing and writing for a specific purpose can be.
‘The purpose of this study is to provide deepened understanding of
how dialogism is at work in primary school writing and thereby to
provide insight into how intertextual and interdiscursive elements
may be made visible.

2. A Bakhtinian theoretical and methodological framework

For this study. a Bakhtinian understanding of the text as dia-
ogic enables us 1o differentiate the two ways textual dialogism op-
evates: through intertextuality and interdiscursivity. These concepts
capture, as we wil show, the different ways in which texts, of ut-
terances, communicate with other utterances and writing practices.
and. as such, serve a5 a primary point of departure for the analysis
of how students” experiences become evident in their writing. This
section wil lso provide information on the analytical proceduses
of the study (see Sectior )







What do we hear when
we listen to a child?

What are

we What are we expecting
listening to hear?

for?

What might we fail to
hear?



/ \

Making \
meaning

together /

Drawing

Halliday, M. A. K. (1978). Language as social semiotic: the social interpretation of language and meaning. Edward
Arnold.



Jewitt, C. and Kress, G. (2003) Multimodal Literacy. Peter Lang Publishing, Bern.



Meaning is not only in the sign

It emerges in the relations surrounding it

R

Child

Q KRR

Others
History

Purpose

%

Materials

Place

Not a chain of separate influences, but a living configuration of relations.

Bjork, O. (2026) Listening otherwise: Rethinking literacy through the multimodal child, Educational Philosophy and
Theory, 58(7-8). 743-754. : '
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Speech Genres and Other Late Essays
M. M. BAKHTIN

Translated by Vern W. McGee

Edered by Caryl Emerson
and Michael Holgust

USIVERSITY OF TEXAS PRESS, aU'STIN




Previous Present Anticipated
encounters utterance response

Bakhtin, M. (1986). Speech genres and other late essays (C. Emerson & M. Holquist, Eds.). University of Texas Press.



Experience shapes anticipation
which shapes experience which
shapes anticipation which
shapes experience...

Friston, K. (2005). A theory of cortical responses.
Philosophical Transactions of the Royal Society B:
Biological Sciences, 360(1456), 815-836.

https://doi.org/10.1098/rstb.2005.1622
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Meaning perspectives organise
what we notice and how we interpret it.

Self-sealing Dialogic
Absorbs the unexpected Can be changed by the encounter
~— -
ﬁ ﬁ
-

— N\



* What can you identify?
* What is the child doing?

* What is the child doing
with you/some other
recipient?




Child:
What kind of situation is this?
What can | do here?

Teacher:
What kind of development is this?
What should | notice?

Education
)
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knowledge
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i Maintain glstey e Miictain Adjust or
next time transtorm next time _ transform
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We both arrive with expegtations.
The encounter can either confirm them - or change them.

Bjork, O. (submitted) Why Facts Don’t Settle the Argument: Meaning Perspectives and the Conditions of
Knowledge, Educational Theory.



2028: A
changing
boundary

* Preschool class
becomes year 1 of
compulsory school

* What does this change
ask of preschool?

Ackesjo, Helena & Persson, Sven (2019) The schoolarization of the preschool class - policy discourses and
educational restructuring in Sweden. Nordic Journal of Studies in Educational Policy, 5:2, 127-136



What knowledge moves with the boundary?

Primary teacher
qualitication
becomes the norm ¢

& Preschool teacher
Y & tradition 7

e 1

What moves with the boundarg and what does not7 i'

Whnch ways of seeing the six-year-old gain or lose space?

Py




The reform direction for early literacy teaching

* Evidence based research

e Structured phonics

* Explicit and systematic teaching
* Gradual progression

* Early identification and support

Important resources, but not an exhaustive definition or
understanding of literacy.

Bjork, O. & Hort, S. (in press) The Scientisation of Literacy Education and the Fantasy of Governable Literacy, The
Australian Journal of Language and Literacy.






Listening for Listening otherwise

* Which letters? * What is the child doing with the
* First sound? marks?
« Correct form? * What is the child attending to?
e Individual skill? * What response is being
invited?
* What is happening between
Both columns are needed! participants?

Langer, J.A. (2002). Effective literacy instruction: building successful reading and writing programs. Ur-bana, IllL.:
National Council of Teachers of English



Materialise
L~ the fleeting
e.g. a feeling, a dream, -

a sound, an imagined
creature

Spatialise
relations

e.g. who is near,
who is far, what |
connects

Azt Invite

\ : Participation g -
AW eg another child /g

1 can add, continue
or contest

S

A & o e
Support 17422

narration and play s \% e

Preserve and 7
transform ideas ‘_

eq. marks remain

e.g. give points
to return to { AR N/

NG

'/New elements appear ... . and the drawing changes " The marks remain -
along the way and the idea can be revisited

Tt begins ... = Things are added ...

Bjork, O., Hort, S., Engblom, C., & Westman, M. (2025). Intermodality in practice: understanding the roles of drawing and
writing in early school compositions. Education Inquiry, 1-27. https://doi.org/10.1080/20004508.2025.2479317
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Five
guestions
for practice

ok~ b~

What is the child trying to do?

What resources are being combined?
What has this expression responded t0?
What response does it invite?

What in my interpretation could be wrong?
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